SEN Governor Monitoring FORM
Name of Governor:                                                                          Date: 

	Question
	Evidence

	What are the school’s top SEND priorities this term, and how do they link to the School Improvement Plan?
	

	How does the SENCO assure the quality of the graduated approach (assess–plan–do–review) across classes and year groups?
	

	How are SEND roles/responsibilities understood by class teachers, TAs, and leaders?
	

	How does the school ensure it meets duties in the SEND Code of Practice and the Equality Act (reasonable adjustments, access, non-discrimination)?
	

	What are the main current pressures/risks (e.g., rising need, capacity, behaviour, LA timescales) and what is the mitigation plan?
	

	How are pupils identified as potentially needing SEN Support (teacher concerns, assessment, parental concerns, outside agency input)?
	

	How quickly does the school respond once concerns are raised, and what does the first cycle of support typically look like?
	

	How are SEN Support plans written so they are specific, measurable and usable in class (clear outcomes, strategies, review dates)?
	

	How are parents/carers involved in planning and reviews, and how do you know they feel informed and listened to?
	

	How is pupil voice captured in an age-appropriate way (especially for communication/interaction needs)?
	

	
	

	
	

	How do teachers adapt lessons for common needs in a junior school (literacy, working memory, attention, language, ASD/SEMH profiles)?
	

	What is the balance between in-class support and withdrawal interventions, and how do you avoid pupils missing key curriculum learning?
	

	How are interventions selected, delivered and evaluated for impact, (entry/exit data, fidelity, pupil feedback)?
	

	How are TAs deployed to build independence (prompting, scaffolding, fading support) rather than creating dependency?
	

	How does the school ensure the curriculum, trips and enrichment are accessible to pupils with SEND?
	

	How do you track progress for pupils with SEND (academic and wider outcomes such as communication, self-regulation, independence)?
	

	What are attendance and persistent absence rates for pupils with SEND compared with all pupils, and what targeted actions are in place?
	

	How is transition managed (into Year 3, between classes, and to secondary) for pupils with SEND?
	

	How are annual reviews scheduled, prepared and followed up (timeliness, parent contributions, pupil voice, updated advice)?
	

	Where are there gaps or delays in accessing external support (e.g., EP, SALT, OT, CAMHS) and how are these managed?
	

	How do staff access and use key information from EHCPs and reports in day-to-day classroom practice?
	

	How does the school evaluate whether EHCP outcomes and provision remain appropriate (and when to request amendments)?
	

	
	

	How are safeguarding risks assessed and managed for pupils with SEND (including those with communication difficulties)?
	

	How does the school monitor and respond to bullying or peer-on-peer incidents involving pupils with SEND?
	

	How are staff trained to recognise and respond to trauma, anxiety, and unmet needs that may present as behaviour?
	

	How are reasonable adjustments made to behaviour policies so that expectations are fair and support is proactive?
	

	Are there any patterns in safeguarding concerns, early help referrals, or social care involvement for pupils with SEND?
	

	How is the SEND budget used (including top-up funding), and how do you evaluate value for money in terms of pupil outcomes
	

	Is staffing matched to need across the week (break times and lunchtimes, interventions, class support, pastoral support)?
	

	How does the SENCO/SEN Manager support teacher confidence and consistency (coaching, modelling, drop-ins, planning support)?
	

	What are the biggest current capacity issues (time, staffing, expertise, space) and what are the next steps?
	

	Next Steps
	

	COMMENTS:
	



